
Our Vision
At Bradstow school we nurture our young people and deliver meaningful and functional teaching through personalised approaches. We aim to teach
our young people to be valued contributors to our community driven by preparing for adulthood outcomes. Our person-centred waking curriculum is
broad, progressive and aspirational offering an inclusive and safe journey into adulthood for life beyond Bradstow.
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Interactive Learners 
– reciprocal 

communication with 
others
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keeping themselves 

safe

Enriched life and 
employment skills
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contribution in our 
community 

Emotional regulation

Companionship –
meaningful 

relationships with 
others

Functional learning 
Transferring and 

generalising learning 
Develop 

independence 

Self-esteem, 
resilience and 

confidence
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Curriculum Intent
All young people who attend Bradstow School have a range of personalities, interests and needs; our unique curriculum is designed
to be responsive to each young person’s individualism whilst preparing and equipping them for their adult life. Bradstow School
adopts a ‘Culture of Gentleness’ which is focused on establishing and nurturing young people to feel safe with others and build
positive relationships which in turn leads to successful experiences and an increased engagement with learning. Our curriculum is
ambitious and is planned to teach the knowledge and skills to ensure our young people experience and are able to make
connections, build healthy interpersonal relationships and are meaningful contributors to our community. Opportunities to build
cultural capital are embedded into our curriculum offer. As a Unicef rights respecting school we believe that every child has the
right to an education, which develops their personality, talents and abilities to the full (Article 29).

Curriculum Objectives 
 To promote healthy interpersonal relationships with others which ensure young people are able to connect with others and

experience companionship which is fun, fair and safe
 To engage our learners with a curriculum that is matched to their individual needs and focuses on preparing them for a

successful adult life and building of cultural capital
 To embed therapeutic provision throughout the curriculum to ensure that young people have their holistic needs met through

our ‘wider curriculum’, this includes a focus on communicative and emotional regulative aspirations for all young people
 To provide a progressive and sequenced curriculum to ensure that young people’s learning is coherently planned for in an

individualised manner from their identified starting points
 To provide an accreditation pathway which demonstrates and acknowledges the progress they have made

The curriculum is designed to focus on core functional subjects and is driven by preparing for adulthood outcomes. A ‘wider
curriculum’ is also embedded in all learning throughout the 24 curriculum. These subject areas and wider curriculum also
compliment individualised outcomes identified in each young person’s EHCP.
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The Wider Curriculum 
The wider curriculum encompasses embedded learning for all young people to develop cultural capital; this is considered
as essential knowledge that our young people need to prepare them for their future success into adult life. The wider curriculum
enriches all aspects of a young person’s life and is necessary for a young person to be able to access learning and develop skills and
knowledge required to be part of their local communities when leaving Bradstow. It is understood at Bradstow that every moment
is a teaching moment; ranging from teaching independent living skills when supporting a young person to put their shoes on, to
teaching a young person in the moment to regulate whilst in crisis. These opportunities are embedded in day to day learning and
are recognised as paramount to support the young person’s success both in adult life and the curriculum offer at Bradstow.

Functional English and Maths 
Fundamental concepts and principles linked to English and Maths are embedded into everyday learning across of a range of
contexts (e.g. using money whilst shopping, measurements during cooking sessions, expressive communication through
individualised communication systems, reading by using visual schedules and shopping lists etc.). These opportunities and
outcomes are identified in daily planning by class teachers and evaluated regularly to inform assessment and next steps for learning.

Communication and Interaction 
Therapeutic provision identified by the Speech and Language Therapy team is integrated through the schools total communication
approach and individualised to each young person. These learning opportunities occur daily to ensure that functional
communication is established for all young people and aspirational outcomes are delivered based in the SCERTS framework. Our
goal for the young people is for them to be able to use widely recognised approaches that will ensure they are effective
communicators, able to assert their needs, make choices and connect with others when they leave Bradstow.
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Emotional Regulation 
It is recognised that every young person is on a journey to establishing regulatory strategies to support their understanding and
management of their emotions. The Occupational Therapy Team work alongside all staff at Bradstow to deliver high quality
provision for young people to be able to regulate their emotions in a way that is safe to themselves and others. The Occupational
Therapists use the SCERTS framework to develop strategies that are linked to a young person’s development and occur daily, these
often link in with sensory strategies embedded throughout the school day. Teaching through PSHE and SRE also supports young
people to understand their neurodiversity and needs as part of their preparation for adulthood and understanding of respecting
others.

Sensory and Physical 
All young people at Bradstow require an individualised approach to meet their sensory and physical needs. These opportunities are
embedded throughout each young person’s day and include opportunities to complete a range of physical activities to maintain a
healthy lifestyle and build gross and fine motor skills. Every young person is assessed to determine a sensory programme which is
tailored and built into their ‘flow of the day’ to meet both their sensory and regulatory needs.

Independent Living 
Opportunities for independent living occur at all times at Bradstow. We recognise that there are multiple opportunities daily to
teach independent living skills both in formally and outside of these times. The wider curriculum identifies times outside of the
formal structure of the day when teaching will still occur both during the school day and across the 24 hour curriculum (including
opportunities for self-care, eating and drinking, establishing healthy bedtime routines etc.).
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The Wider Curriculum

Functional English & Mathematics

 Sequencing                                                          
 Writing in a range of opportunities  
 Measurement 
 Reading symbols/ words
 Management of money 
 Measuring time 
 Following instructions

Communication & Interaction 

 Use of individualised communication systems (using total communication approach, including sign language/Makaton, PECS, Lathan 
books, choice boards, now/next/daily schedules etc.)

 Ways to communicate choices, preferences and wants and interaction 

 Feeling safe with others Zones of regulation 
 Understanding of Interception 
 Understanding of emotions 
 Strategies to regulate 
 Self-awareness
 Self esteem
 Forming and developing healthy relationships with others 
 Initiating and responding to interaction
 Turn taking 
 Understanding of symbolism 
 E- Safety 

 Managing behaviour safely 
 Facial expressions/ body language
 Making positive choices
 Empathy
 Asking for help
 Learning about puberty and how to manage new feelings
 Expressive and Receptive communication  
 Language/ symbolism related to emotions and feelings 
 Social communication 
 Having fun with others 
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The Wider Curriculum

Sensory & Physical 

 Gross motor skills
 Fine motor skills
 Personal Care
 Eating and Drinking
 Sensory diet
 Developing physical abilities through a range of opportunities 
 Body autonomy
 Developing a sense of a healthy and balanced lifestyle 
 Healthy Eating
 Hygiene
 Toileting

 Self-care
 Getting dressed
 Taking responsibility for self and belongings
 Transitions
 Travel training
 Community based learning/ access
 Work experience
 Enterprise  
 On site jobs 
 Public/ Private
 Establishing healthy routines 



Total communication approach

Organisation 
of

learning

Teaching Sensory/Physical & Behaviour

Intensive interaction

Makaton

Visual communication systems

Transition cards

Choice boards

PECS

Latham books

Social skills

Groups

SCERTS

Non verbal communication (e.g. gestures)

Pupil voice

Writing/drawing

Social stories

Comic book conversations

Colourful semantics

Flows of the day (routine and scheduling)

Attention Autism

Write Dance

Phonics

Multi-disciplinary approach – Children's 
homes, SALT, OT

PFA Outcomes

Wider curriculum

Enterprise

Careers guidance

Community experiential learning

Work experience

Enhanced curriculum team

Numicon

Sensory circuits

Rebound therapy

SCERTS

Sensory integration

Aromatherapy

‘Messy Play’

Massage therapy

TAC PAC

Gym

PE sessions

PBS

Lower School
KS2 – KS4

Upper School
KS4 – KS5
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Maths English PSHE
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Employment
PFA Good 

Health
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Relationships 
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Maths English PSHE
PFA 

Employment
PFA Good 

Health

PFA Friends, 
Relationships 
& Community



Formal +

P10 Onwards

Formal

P7-P9

Semi-Formal

P4-P6

Pre-Formal

P1-P3

WS P Steps
Solar 

Assessment

Engagement 
Profile
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All subjects 

PSHE (Health & Wellbeing/Relationships & Friends/Sex Education

Mathematics (Number/Shape/Using & Applying)

English (Reading/Writing/Communication)

Formal + Individual subjects with young people working at and beyond WS P Steps 11 including Entry 
Level and GCSE where possible

Formal Individual subjects with young people working within the WS P Steps levels 7 to 9

Semi-Formal Individual subjects with young people working within the WS P Steps levels 4 to 6

Pre-Formal Follow prescribed plans assessed using the Engagement Profile 
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Our Vision 

Language and communication skills are essential for all our pupils and we recognise that the skills developed in English promote learning 
across the curriculum. We aim for our pupils to be able to express themselves creatively and imaginatively, and to communicate effectively 
both verbally and non-verbally with others in a range of social situations, appropriate to their levels and needs.

We teach pupils the skills they need to communicate in ways relevant to their individual needs, developing their skills in communication, 
reading and writing. Cross-curricular themes have been developed to incorporate National Curriculum objectives and functional 
independent objectives whilst meeting the individual learning styles of our pupils. Phonics also forms an important part of the literacy 
curriculum.

Implementation

Lower School KS3-4 Upper School KS4-5

Daily

 Good morning communication 

 Read write Inc. Phonics session

 Using schedule/timetables

 Reading sessions where YP will be given the opportunity to engage in a chosen text 

with an adult (accelerated reader book)

 Shared reading, including use of the interactive white board, choice boards and 

functional reading opportunities. 

Weekly

 Story Session linked to Power of Reading and lower school termly topic. 

 One text per term and sessions follow the lower school scheme of work.

 Accelerated reader quiz sessions. 

 Functional reading opportunities (Shopping, local community etc.)

 Sensory experiences

 Letters home

 Library visits

Termly

 Library Visit

Yearly

 World book day

Daily

 Good morning communication

 Read write Inc. Fresh Start session

 Using schedule / timetables

 Reading sessions where YP will be given the opportunity to engage in a chosen text 

with an adult (accelerated reader book)

 Shared reading, including use of the interactive white board, choice boards and 

functional reading opportunities. 

Weekly

 Age appropriate text study session. 

 One text per term and sessions follow the upper school scheme of work linked to 

‘Preparing for adulthood’.

 Sensory experiences

 Functional reading opportunities (Shopping, local community etc.)

 Letters home

 Accelerated reader quiz sessions.

 ASDAN target work 

Termly

 Library visit

Yearly

 World book day 
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Reading Communication

• Develop an understanding of 
sequencing through a range of 
differentiated communication modes.  

• Develop core functional skills through 
the use of photographs and symbols e.g. 
letters home.

• Develop skills in using objects photos 
and symbols to organise and sequence 
events of the day across the 24 hour 
curriculum, e.g. using schedules, ‘now 
and then’ boards etc.

• Develop fine motor skills through use of, 
manipulative toys, games and activities.

• Develop hand/eye co-ordination 
through tracking activities, exploring 
patterns, forming shapes and letters, 
colouring, developing and practising 
handwriting.

• Develop skills through tracking, over-
writing, copying and tracing using 
variety of mediums to allow mark 
making to take place if functional and 
meaningful. 

• Develop symbol processing skills 
through the use of technology (clicker 
5).

• Discriminate between different 
representations.

• Develop symbolic representation, 
through objects, photographs, symbols 
or text.

• Developing skills in sequencing, with a 
specific focus on left to right to aid 
reading.

• Develop functional reading skills 
appropriate to individual needs in a 
range of environmental contexts.

• Developing reading for pleasure from a 
range of sources.

• Make their wants and needs known.
• Engage and interact with staff in order 

to develop relationships and social skills.
• Engage in meaningful activities. 
• Develop functional and intentional 

communication skills.
• Develop communication methods which 

replace socially inappropriate 
functionally equivalent communicative 
behaviours.  

• Communicate their opinions and 
emotions. 

• Use functionally appropriate, aided and 
non-aided communication tools 
(photographs, objects of reference, 
symbols, Makaton signs, gesture, and 
electronic communication devices).
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Writing Reading Communication

• Evidence is collected from 
teacher/staff observations.

• Teachers input date and evidence into 
SOLAR on a termly basis

• ‘I can’/progression statements are 
used to assess learners understanding. 

• Daily schedules are evaluated to 
identify if learners have met their 
planned learning outcomes

• Tasks and activities are differentiated 
to meet the needs of our learners 
identified in their IEPs and EHCPs.

• Writing moderation is carried out 
termly to ensure writing is assessed 
confidently and consistently. 

• Initially, our young people will take the 
STAR reading test to determine their 
reading “zone”. This is the reading range 
from which they should be selecting 
books for optimal growth in reading. It 
spans reading levels that are 
appropriately challenging for reading 
practice. 

• Once their “zone” is determined the 
students must take AR quizzes in their 
“Zone” and/or reading range. 

• Each book is assigned a point value 
accordingly. 

• When a student finishes an AR book (or 
it has been read to him aloud), they can 
take the accompanying computer test, 
either by iPad or computer.

• If the student passes the quiz, he/she 
will earn points that enable them to 
receive different reading incentives.

• Data is then collected and class teachers 
have the ability to monitor any changes.

• Class teachers then use this information 
to plan accordingly based on the pupil 
needs. 

• On entry, the majority of our young people are 
already known to Speech and Language (SaLT) 
services. The young people automatically 
receive input from the SaLT team in the form of 
initial assessment, program development and 
allocation of individual resources to support 
understanding and expressive 
communication. 

• The young people’s speech, language and 
communication needs are assessed within the 
school setting using a combination of individual 
assessment, classroom and home observations 
and through liaison with parents and the 
multidisciplinary team including educational 
and residential staff and the SaLT. The SaLT 
and OT complete a joint assessment using the 
Social Communication Emotional Regulation 
(SCERTS) framework which is reviewed yearly 
with the MDT in line with the young person’s 
annual review.

• Communication targets are set jointly and 
reviewed with the class teacher, home 
manager and SaLT. This occurs at the end of 
each term and as part of the annual review 
process. 

• Communication targets are embedded across 
all areas of the 24 hour curriculum. All staff 
working with the young person are responsible 
for implementing them so that generalisation 
and consolidation occurs across a range of 
contexts.O
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ASDAN
Accelerated 

Reader
Solar

EHCP 
Outcomes

Annual 
Targets

IEP Targets
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Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Year 1

Ourselves And Our Bodies

Rubies Worry

By Tom Percival

Celebrations

Billies Bucket

By Kes Gray

Into the Woods

Mini Beasts

Yucky Worms

Vivian French

Let’s Grow

Errol’s Garden

By Gillian Hibbs

Transport (Trains)

The Train ride

By June Crebbin

Ocean Explorers

Surprising Sharks

By Nicola Davies

Year 2

Super Heroes

Traction Man is Here!

By Mini Grey

Arctic Adventure

Blue Penguin

By Petr Horáček

Life Cycles

If All The World Were…

By Joseph Coelho

The Planets

Astro Girl

By Ken Wilson-Max

Transport (Buses)

Naughty Bus

By Jan & Jerry Oke

Zoos, Animals And Pets

Beware of the Crocodile

By Martin Jenkins

Year 3

Houses, Homes

and Us

A new house for mouse

By Petr Horáček

Old Toys New Toys

On Sudden Hill

By Linda Sarah

Wonderful Weather

Puffin Peter

By Petr Horáček

Our Environment

10 Things I Can Do to 

Help My World

By Melanie Walsh

Transport (Cars)

Out and About

A first book of poems

By Shirley Hughes

Sun, Sea and Sand

Splash, Anna Hibiscus!

By Atinuke
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English Long Term Plan  (Upper School)
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Year 1

Family & Friends

Hello, Friend!

By Rebecca Cobb

(Fiction)

Dinosaurs and all the 

rubbish

By Michael Foreman

(Fiction)

Keeping clean

How to wash a Woolly 

Mammoth

By Michelle Robinson

(Fiction)

Arthur and the Golden 

Rope

By Joe Todd-Stanton

(Fiction)

Keep fit and healthy

Are you what you eat?

DK

(Non-fiction)

Basic first aid

The Children’s book of 

first aid skills

Sophie Giles

(Non- Fiction)

Year 2

Relationships & Family

Grace & Family

By Mary Hoffman

Parenting

Gorilla

By Anthony Browne

(Fiction)

Mental health

Not Today, Celeste!

Liza Stevens

(Fiction)

A Great Big Cuddle

By Michael Rosen

(Poetry Fiction)

How my body works

Illumanatomy

Ms. Kate Davies & 

Carnovsky

(Non-Fiction)

How to keep myself safe

Keeping Safe

Katie Wooley 

(Non-Fiction)

Year 3
Where the wild things are

Maurice Sendak

(Fiction)

10 Things I Can Do To 

Help My World

Melanie Walsh

(Non-Fiction)

Keeping clean

Sick Simon

By Dan Krall

Puberty physical

Hair I funny places

By Babette Cole

(Non-Fiction)

Digestive system

A journey through the 

digestive system

Emily Sohn

(Non-Fiction)

How I present myself

Wild

Emily Hughes

(Fiction)

Year 4

Sexual relationships

Let's Talk About the Birds and 

the Bees.

By Molly Potter

(Fiction)

Community

Belonging 

By Jeannie Baker

(Fiction)

Who can help me

I Want My Hat Back

By John Klassen

(Fiction)

My rights

The Boy at the back of 

the class

By Onjali Q. Rauf

(Fiction)

Feeling unwell

When you’re feeling Sick

By Coy Bowles

(Fiction)

Communication with 

others

The Magic Finger

By Roald Dahl

(Fiction)

Year 5 I am stronger than anger

Elizabeth Cole

(Fiction)

Autism

Through the eyes of us

By Jon Roberts

(Fiction) 

Mental health

The Heart and the Bottle

By Oliver Jeffers

(Fiction)

Safe sex

Let’s talk about the Birds 

and the Bees

By Molly Potter

(Non-Fiction)

The Lonely Beast

By Chris Judge

(Non-Fiction)

How I present myself

Wild

By Emily Hughes

(Fiction)
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Our Vision 
At Bradstow School we believe that Personal, Social, Health and Economic (PSHE) area of study is of upmost importance to the young
people we teach. Due to their Autism and additional needs the children young and people who attend Bradstow often find gaining skills
and understanding in these areas very difficult. At the same time development of skills and understanding in these areas are key to their
lives now and in the future. Children and young people at Bradstow are often in the unusual position of living away from their parents and
having in depth and complex additional needs, which is why we put a very high emphasis on offering the best PSHE curriculum that we can.
Our PSHE curriculum is based heavily on the statutory National curriculum but has been specially designed with the needs of our learners in
mind. Relationships and friendships, sex education and health and wellbeing are all examples of key learning in PSHE. PSHE teaching will be
delivered in small group or 1:1 sessions for more sensitive issues and always judged by the class teacher. Parents and carers will be made
aware of subjects that are being taught. Our PSHE assessment framework outcomes are based on ‘I can statements’ that have been
designed by the subject leader which promote progress and have age related expectations using SOLAR (assessment tool).

Implementation

It is important to note that some topics need to be taught in a 1:1 or in gender sensitive groupings.
The PSHE curriculum is based on termly topics in a 3 year rolling programme. The headings for these topics are relationships and
friendships, sex education and health and wellbeing. The learning outcomes for PSHE have been designed to allow young people the chance
to develop their skills and understanding throughout the time they spend at Bradstow School. When young people move into the upper
school, they will be given the chance to access learning around more adult themes concerning sex and relationships. This will be decided in
accordance to their age, developmental stage and level of understanding. At Bradstow we understand the importance of giving young
people the chance to develop their understanding in these areas and not assume that due to their other difficulties they cannot access this.
PSHE is a fundamental skill to preparing our young people for adulthood, therefore takes a prominent place on our timetables.
As well as timetabled sessions, Bradstow provides a 24hour waking curriculum meaning that staff are always on hand to teach skills ‘in the
moment’ which often works best for our young people. Relationships skills, daily living skills and understanding, understanding puberty and
many Preparing for Adulthood outcomes are covered throughout the day and evening and as such provide rich opportunities for learning in
line with the PSHE curriculum.
PSHE will be taught as a discreet session once a week by class teachers. Long term plans, schemes of work and resources for these are
coordinated by the subject leader.
Due to the varying age and developmental stages of our young people it is important they get the opportunity to learn the full range of the
PSHE curriculum at the appropriate age in conjunction with their physical and emotional development, while also ensuring that the
materials that are delivered are appropriate and relevant to them.



Relationships and friendships Sex education Health and wellbeing 

Key stage 2 

 Physical changes (puberty)

 My rights and the law (human 
rights)

 Types of sexuality  

Key stage 3+ 

 Sexual feelings during puberty 

 Sexual relationships (consent) 

 Safe sex 

Key stage 2

 Basic first and emergency 
services 

 Keeping fit and healthy 

 Keeping clean  

Key stage 3+ 

 Emergency first aid and 
substances



 How my body works 

 Mental health and autism 

Key stage 2 

 All types of families 

 Types of relationships 

 Communicating with others 

Key stage 3+ 

 Close relationships 

 Building trusting relationships 

 My interests and the community 

O
u

r 
P

SH
E 

Le
ar

n
in

g



 Evidence is collected from teacher/staff observations

 Teachers input data and evidence into SOLAR on a termly basis

 ‘I can’/progression statements are used to assess learners understanding

 Daily schedules are evaluated to identify if learners have met their planned learning outcomes

 Tasks and activities are differentiated to meet the needs of our learners identified in their IEPs 
and EHCPs

 PSHE moderation is carried out termly to ensure PSHE is assessed confidently and consistently

PSHE Assessment
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Whole School Plans 

Year 1 Year 2 Year 3

KS2 KS3+ KS2 KS3+ KS2 KS3+
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All types of 

families

Close 

relationships

Types of 

relationships

Building 

trusting 

relationships

Communicating 

with others

My interests 

and the 

community
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Physical 

changes 

(puberty)

Sexual feelings 

during puberty

My rights and 

the law (human 

rights)

Sexual 

relationships 

(consent)

Types of 

sexuality
Safe sex
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Basic first aid 

and emergency 

services

Emergency first 

aid and 

substances

Keeping fit and 

healthy

How my body 

works
Keeping clean

Mental health 

and autism
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Our Vision 

It is our aim for all children and young people to learn and develop transferable skills across the numeracy curriculum and promote 
independence through lifelong learning using both functional and application of formal strategies. 

We aim for all our young people to leave with confidence, resilience and skills that can be applied to everyday mathematical contexts in 
preparation for adult life. 

Implementation

All areas of mathematics will be covered over a 3-year rolling programme across all departments of the school, due to the progressive nature
of numeracy skills. The topics for numeracy have been derived from the key areas within the national curriculum and adapted to suit the
learning styles of the student within the Bradstow community.

Due to the diverse need of students, all student will follow a mathematics programme designed for their needs split across four ‘tiers’, pre-
formal, semi formal, formal and formal +. Each student will participate in three mathematics sessions a week split into one ‘number session’
and two ‘shape/using and applying/statistics sessions’ with a short (5 minutes) numeracy session occurring daily to maintain and develop
mathematical thinking.

In addition, students will be taught functional mathematics through cross curricular sessions where numeracy skill relating to independent
living will be delivered depending on the learning styles and needs of individual student.

Due to the varying developmental skill of our young people, it is important they get opportunities to develop their knowledge and skill at a
level which is adapted to their needs; therefore our programme is delivered in a physical and meaningful manner where the young people
have the opportunity to explore and experiment with mathematical concepts to ensure application in everyday situations. To ensure each
opportunity is meaningful but motivating, a wide range of physical and experiential approaches are used across all departments which are
closely link to worldly experience. These are supported by the use of traditional math manipulatives within the school environment to ensure
the conceptual link between learn core mathematical skills and those needed for preparing for adulthood. Our Maths programme is delivered
based on a developmental model, where student will experience concepts through play and exploration within the pre-formal tier moving
towards more traditional pedagogical strategies in the formal tiers.



Number Shape Using and applying, Statistics 

 Volume and Capacity

 Length

 Mass

 Shape

 Position and directions

 Money 

 Time

 1:1 Correspondence 

 Number and Sequences 

 Place value

 Functions

 Money

 Fractions 

 Time 

 Problem Solving

 Patterns and sequencing 

 Applying Number 

 Applying Shape

 Data and Statistics

Pre-formal, Semi-formal and Formal 

Shopping Cooking Community Experience

 Measures

 Time

 Sequences

 Fractions

 Number

 Temperature

 Money 

 Budgeting

 1:1 correspondence

 Place value

 Banking and Finances

 Planning

 Day Planning

 Timetables

 Route planning

 Diary

 Money management

 Time management

Functional  
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• Evidence is collected from teacher/staff observations

• Teachers input data and evidence into SOLAR on a termly basis linked to the WS P Steps.

• ‘I can’/WS P Steps progression statements are used to assess learners understanding

• Daily schedules are evaluated to identify if learners have met their planned learning outcomes

• Mathematics moderation is carried out termly to ensure Maths is assessed confidently and 
consistently.

Math Assessment
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English Long Term Plan  (Whole School)

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2

Year 1 Time Money Volume Length Weight Shape

Year 2 Money Length Shape Weight Time Volume

Year 3 Time Volume Money Weight Temperature Length

Whole School Plans 


