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What reading looks like at Bradstow? 

Bradstow School is aware of the importance of the Primary Framework for Literacy and 

Mathematics and has liaised closely with Wandsworth Council regarding the implications of 

its implementation alongside the national curriculum and the primary national strategy.  

Bradstow focuses on an individualised approach for all children and young people which 

ensures that literacy is taught in a way which is meaningful and functional. Literacy is taught 

holistically at Bradstow School throughout the 24 hour curriculum.  

 

‘Literacy is as important for these children as for their peers and teachers should be ambitious 

about teaching them to read and write. These children have to navigate the same written 

language, unlock the same alphabetic code, learn the same skills, and learn and remember the 

same body of knowledge as their peers. It is a critical skill in helping them prepare for 

adulthood.’ The Reading Framework, Department of Education, July 21 

 

For our young people, reading refers to gaining meaning from a range of sources.  This could 

include photographs, objects of reference, symbols, Makaton signs, gesture, environmental 

stimuli, electronic communication devices and text.  For those young people that are word 

readers reading schemes ‘Read Write Inc.’ and ‘Accelerated Reader’ are used.  All young 

people complete ‘Read, Write Inc.’ reading assessments to establish levels of reading.  Many 

young people are non-word readers and use and are assessed using SOLAR and the 

engagement profile.   

Pupil progress meetings are held after every data drop to track our young people and time is 

spent in those meetings evidencing the next steps needed to ensure our young people do 

not plateau on the continuum.    

Phonics is assessed by splitting the groups into young people working at a similar reading 

age during a designated phonics ‘Read Write Inc.’ session on a daily basis. Class teachers and 

learning support assistants (LSA’s) work collaboratively to ensure each young person has the 

opportunity to access WRI at a level which they understand. If WRI is not appropriate, 

intervention will be put in place to ensure all of our young people have access to the tools to 

become successful, functional readers in their time here at Bradstow School.  

Young people who are not able to access phonics will follow the ‘See and Learn’ teaching 

approach where symbols, images and words are used to explicitly teach individual 



objects/items. Some of your young people need more explicit instruction, together with lots 

of practice and rehearsal to learn and retain new skills.  

What do we aim for young people at Bradstow School to achieve? 

 Discriminate between different representations. 

 Develop symbolic representation, through objects, photographs, symbols or text. 

 Developing skills in sequencing, with a specific focus on left to right to aid reading. 

 Develop functional reading skills appropriate to individual needs in a range of 

environmental contexts. 

 Developing reading for pleasure from a range of sources. 

 Develop an understanding that reading and phonics is embedded into all areas of the 

Bradstow curriculum.   

 

How do we apply and implement reading at Bradstow School?  

Reading at Bradstow School is taught and celebrated in a range of ways. Some of these are 

generic across the whole school, whilst others are specific to either upper or lower school. 

These may be implemented by the class teacher or Learning Support Assistants.  

Our curriculum starting point for phonics teaching in our school starts with the 

communication skills for any social interaction encountered by our young people within 

sessions or the environment of the school. Basic elements are present in all encounters with 

our young people using a SCERTS approach which include the appropriate communication 

method, the repetition of language used in routines, motivation, comfort and physical 

environment. Communication is supported by familiar staff who know the young people 

well and who allow enough interaction in order to enable them to process what is 

happening and to give them the opportunity to respond. We create motivational learning 

opportunities that both enable and challenge young people using appropriate 

communication techniques including the use of voice, cues, on body signing and Makaton 

which all depend upon each pupil’s learning needs. Through the use of sensory 

objects/stimuli/switches identified in individual sensory profiles, we promote independence 

to develop the student’s ability to make choices. Throughout the whole school day all 

specific learning opportunities, personal care, lunch times, moving and handling or when 

out in the community, staff verbally and visually prompt the young people before any 

activity happens. Ongoing observations by a multi-agency team, discussions and rigorous 

and accurate assessment procedures informs teaching, drives the recording of progress 

through SOLAR and is the key to the successful progress of phonics learning where 

appropriate or the understanding of language for our young people. 



 The English reading curriculum is taught by teachers who will plan activities and tasks 

offering a range and balance of experience, as outlined in the in the National Curriculum 

framework.  

In order to raise attainment in reading, teaching at Bradstow School comprises of a balance 

of different teaching methods:  

• Shared reading  

• Modelled reading  

• Guided reading  

• Individual reading  

• Reading for Pleasure 

 

 

Shared and modelled reading  

In shared reading the teacher models the reading process to the whole class as an expert 

reader, providing a high level of support. Teaching objectives are pre-planned and sessions 

are characterised by explicit teaching of specific reading strategies, response and 

collaboration. The teacher’s role is that of the expert reader who models how the text is 

read. The young people, the learner readers, join in where appropriate with the reading of 

the text - singly and/or chorally. The texts selected are rich and challenging, being beyond 

the current reading ability of the majority of the class. 

Individual reading  

For young people identified as ‘learning to read’, they are encouraged wherever necessary 

to read a text independently. This helps a pupil to be able subsequently demonstrate what 

they know when answering questions as part of a class, paired or group discussion and as 

part of the Accelerated reader assessment process. It also gives time for a pupil to be able to 

self-correct and monitor their skills. Children are supported to take a book back to the home 

that they are interested in and falls within their ZPD (see accelerated reader programme) to 

support their love of reading but ensure their reading can be assessed accordingly. Young 

people will have their personal reading records which will travel to and from school with 

them to ensure that class teachers are able to monitor the amount of reading opportunities 

our young people have access to in the home. 

Reading for pleasure  

Reading for pleasure and enjoyment is given a high priority and sufficient time is allowed for 

this on the timetable. Young people are encouraged and inspired to read for entertainment 

at home. At school they are given opportunities to consolidate their reading and to use their 

developing skills in a range of contexts. Reading skills are cross-curricular and many 

opportunities are provided for young people to practise and extend their reading in other 



subjects. Children have access to a wide range of quality texts in order to extend and 

develop their reading skills and interest in reading.  

Resources  

It is recognised that environments within which a pupil can read will differ depending on 

pupil need. Some young people find quiet areas, library or sensory rooms a lot more 

effective to use for English, reading or communication interaction. We aim to provide 

pockets of reading areas across the school that can promote reading at variety of levels with 

a range of different resources to appeal to different ages, themes and interests. 

 

What Phonics Programme do we use and why? 

‘Comprehensive instruction that incorporates [phonemic awareness, phonics, vocabulary, 

reading fluency and reading comprehension]…is not only appropriate for children with 

autism but also effective.’ Arcuili J and Bailey B (2021). ‘The promise of comprehensive early 

reading instruction for children with autism and recommendations for future directions’ 

Language, Speech and Hearing Services in Schools: volume 52, issue 1, pages 225-238   

 

Phonological awareness is fundamental to the development of phonics for reading and 

spelling. It also plays a part in vocabulary development, which involves storing and 

internalising the sound patterns of and within words. In addition, the ability to process 

sounds has an impact on the development grammatical skills and understanding. However, 

it is also important that children are successful in making progress from their own starting 

points in all aspects of literacy including language and vocabulary development, 

comprehension and spelling. For some young people, phonics is not yet appropriate to meet 

the needs of their level of learning. Letter and sounds correspondences are taught at a time 

that is right for the child depending on their level of need and learning potential. This is 

decided by teachers with support by appropriate members of SLT and our SaLT team.  

When young people are ready for phonics learning, we follow the Read Write Inc. phonics 

programme.  

Young people up to KS4 will continue to follow the RWI programme until they are secure 

with Learning Set 3 Speed Sounds. Young people in KS4, who are not secure at Learning Set 

3 Speed Sounds when leaving KS4 will receive phonics intervention sessions, at least once a 

week. Unless it is deemed phonics is not appropriate for that young person.  

For older children who are still struggling to develop reading skills, phonics approaches may 

be less beneficial to our young people than other approaches such as reading 

comprehension strategies, meta-cognition and self-regulation. The difference may indicate 

that children in KS4+ who have not succeeded using phonics approaches previously require 

a different approach, or that these young people have other difficulties related to 

vocabulary and comprehension which phonics do not target.  



Phonics is delivered in discrete sessions daily and runs throughout our entire curriculum 

where our young people are encouraged to transfer their phonetical knowledge (see 

curriculum coverage document).  

Young people’s phonics levels are monitored every term with the use of the daily schedules 

to ensure progress is on track and that sessions are relevant and targeted.  

Once the young people have been introduced and taught the speed set sounds up to set 3 in 

accordance with the RWI programme.  

There will be a summative assessment to indicate if the young person can: 

 Sound out and blend graphemes in order to read simple words. 

 Read phonically decodable one-syllable and two-syllable words, e.g. cat, sand, 
windmill. 

 Read a selection of nonsense words which are referred to as pseudo words. 
 
 
What does reading look like at Bradstow? 
 
Lower School 

 Good morning communication 

 Reading timetables and daily flows 

 Following the accelerated reader programme  

 Reading sessions where young people will be given the opportunity to engage in a 
chosen text with an adult (accelerated reader book) 

 Shared Reading, using a big book, text on the interactive whiteboard or sets of texts, 
with small groups or the whole class;  

 Daily/weekly phonics lessons, using WRI planning alongside the National Curriculum 
and planning documents.  

 Phonic intervention groups lead by the LSA in each class where needed;  

 Reading of texts linked to topic work;  

 Story time in which the class teacher or LSA reads to the class;  

 Library visits (weekly interactive storytelling, weekly visits to the library to borrow a 
book which is read with support staff across the 24 curriculum and exchanged the 
following week);  

 Lunchtime and school clubs with opportunism for reading in the library including 
further interactive storytelling opportunities 

 Community symbols- environment literacy   

 World book day involving local authors, booksellers, poets, storytellers and a range 
of book related activities;  

 Breadth of genres and texts available across the 24 hour curriculum (including 
magazines, non-fiction, comics, subscriptions to reading materials related to interest, 
use of reading through games and using screens to read for pleasure)  

 
 
Upper School 



 Good morning communication; 

 Reading timetables and daily flows; 

 Following the accelerated reader programme; 

 Reading sessions where young people will be given the opportunity to engage in a 

chosen text with an adult (accelerated reader book); 

 Shared Reading, including use of the interactive whiteboard;  

 Guided Reading of the same text, in small groups; 

 Reading intervention groups;  

 Reading texts linked to topic work;  

 Reading for pleasure opportunities;  

 Comprehension activities;  

 Library visits; (see above) including the development of social stories in interactive 
story telling 

 Breadth of genres and texts available across the 24 hour curriculum (including 
magazines, non-fiction, comics, subscriptions to reading materials related to interest, 
use of reading through games and using screens to read for pleasure, recipe books, 
shopping lists, menus, choice boards)  

 World book day involving local authors, booksellers, poets, storytellers and a range 
of book related activities; 

 Work experience in the school library (and off site), environmental literacy through 
work related experiences   

 
There is a whole school approach and a consistency in language in Reading Fluency.  
From 3:30 – 3:45 daily, all classes have a reading time. This is either for independent 
reading, sensory story or for classes to be read to from a group story or book. 
Every young person will have their own reading record and book bag which will travel to and 
from the homes with the young people daily. Class teachers will be able to monitor and 
promote home reading and young people will be able to have a voice in whether they 
enjoyed the chosen text as well as having access to an accelerated reader quiz on the text.  
 
 
What is our reading culture? 
A team approach is essential when creating a Reading Culture in school. There will be 
opportunities for young people to experience print around them through classroom 
displays, notices, labels and signs. These should be discussed with the children and should 
take a variety of forms such as symbols, single words, phrases and complete sentences. 
Opportunities for reading within ICT will also be provided. As a school we use InPrint to 
standardise our labels including font and symbol to ensure all of our young people have 
consistence in their reading opportunities.  

All adults should be good role models for children in modelling both reading aloud and silent 
reading and use of ICT (google, etc). This operates in conjunction with the English Policy. 
 
 
Why has the specific content/ domain knowledge been selected?  
We have designed our curriculum to be rich in reading opportunities which can be seen in 

our ‘Power of Reading’ writing framework also. Texts are deliberately and carefully chosen 



to ensure our young people read a wide range of genres from different authors and text 

type. Texts range from picture books to modern literature. When learning Phonics, young 

people read texts from within the phase they are learning. Around a text being studied, 

young people are also exposed to supplementary texts to enable them to put the text into a 

wider context and develop a vocabulary base (if appropriate) around the content. This 

approach enables young people to read a variety of texts closely related to a topic, build a 

strong vocabulary base in a topic, unpick the core themes in narrative with non-fiction 

evidence, make links between texts and place themselves firmly in the centre of what they 

are reading and is designed to keep the reading functional to our young people. Young 

people will be encouraged to identify a key word from the vocabulary lists which will 

become a ‘word of the week’. Each young person will have the opportunity to sign, identify 

the symbol, write or say the word. When the word is used this will be celebrated by being 

added to the WOW wall in each of the classrooms.  

 

What reading programmes do we use and why? 

Using strategies from ‘The Power of Reading’ teachers are supplied with schemes of work 
which are aimed towards writing outcomes across a range of genre linked to reading, drama 
and Speech and Language. This is achieved using quality texts which support the PSHE 
outcomes and, therefore, the wider curriculum. There is a balance between fiction, non-
fiction and poetry and an emphasis on whole texts rather than extracts. Teachers use a 
variety of teaching methods to deliver the curriculum and achieve set learning objectives.  
 

Accelerated Reader (AR), is a web-based intervention, produced by Renaissance Learning 
Company. It is a whole-group programme for managing and monitoring reading, and it aims 
to foster the habit of independent reading. The software initially screens young people and 
identifies their reading levels and then suggests books that match their reading level and 
interests. A system of computerised quizzes on the books is used to monitor and reward 
reading, by allocating ‘points’. The main elements of Accelerated Reader are:  
Assessment of a student's reading level through the STAR (Standardised Test for the 
Assessment of Reading) test  
A system of levelling books using the ATOS reading formula (Advantage TASA Open 
Standards) which includes average sentence length, average word length, vocabulary grade 
level, and number of words in the book  
Assessing comprehension by means of a computer-based quiz that tests general knowledge 
in a multiple choice format of 3-20 questions  
Providing a range of reports for parents and teachers that detail student progress which will 
be given to parents after each star reader assessment (T3 & 5) 
In this approach, text complexity is determined by the ATOS formula, which uses the text of 

an entire books to inform the calculation rather than just a sample, as with some other 

formulae. This is promoted across our 24 hour curriculum with reading records, quizzes and 

a reading timetable. Tracking Student growth regularly instead of relying on a formative 

assessment yearly means we have greater understanding of the start term goals for our 

young people and the data is far more reliable. Tracking student growth provides a window 

https://clpe.org.uk/powerofreading/subscription/what-does-membership-power-reading-website-offer?gclid=EAIaIQobChMI0bmf2YSU8AIVBYBQBh3lkAIGEAAYASAAEgK8L_D_BwE


on student performance not previously available to teachers and administrators. Including 

student growth refines that point-in-time view of student performance and allows users to 

monitor the academic track of the student as it unfolds and make appropriate plans to 

maximise the progress of the student going forward.  

 

How do we monitor and assess reading? 

In line with the whole school AfL model reading will be monitored using SOLAR to assess the 
progress of all our young people following the WSP ‘Reading’ platform, where the young 
people will have tailored success statements labelled as ‘I can; statements, which reflect 
small, digestible steps of progress to ensure all young people have the best possible chance 
to make accurate and representative progress.  
 

In line with Accelerated Reader programme young people will be assessed in the following 

way: 

 Initially, young people will take the STAR reading test to determine their reading “zone”. 
This is the reading range from which they should be selecting books for optimal growth 
in reading. It spans reading levels that are appropriately challenging for reading practice.  

 Once their “zone” is determined the young people must take AR quizzes in their “Zone” 
and/or reading range. When the quiz is accessed it gives each young person the choice 
of if they were read to, with or independently. LSAs will be able to support our young 
people in their selection to ensure the results are as accurate as possible.  

 Each book is assigned a point value accordingly.  

 When a student finishes an AR book (or it has been read to him aloud), they can take the 
accompanying computer test, either by iPad or computer (adaptations describe here)  

 If the student passes the quiz, he/she will earn points that enable them to receive 

different reading incentives.  

 Data is then collected and class teachers have the ability to monitor any changes. If 

teachers have a concern about a young person based on this data as it unfolds this will 

be discussed in pupil progress meetings and will either be monitored or intervention will 

be put in place. 

 This data is used as part of our SOLAR assessment strategy, Accelerated reader 

assessment, I can statements and teacher assessment for phonics. 

 Class teachers then use this information to plan/differentiate reading opportunities 

accordingly based on the pupil needs. 

 
 
How do we stretch all young people at Bradstow School? 
 
Teachers’ planning is differentiated and provides challenge for more able children. Having 

determined the learner’s needs, by monitoring and assessing their reading, we plan for 

differentiation, varying our expectations and outcomes with the abilities of the children, 

thus ensuring steady progress is made. 

http://www.renlearn.co.uk/wp-content/uploads/2014/09/Star-Guide-to-effective-assessment.pdf


Activities are structured to ensure success for all children, allowing young people to 

undertake work of a more challenging nature where appropriate. 

 
What interventions do we use to support the teaching of reading at Bradstow School? 
 
We have a determined approach that all young people will meet the expected standard or 

exceed the expected standard in reading. 

The following interventions are used in order to support the readers who are working below 

the Bradstow progression guidance (lower quartile): 

 Flashcards used to develop automaticity with High Frequency Words  

 Precision Teaching of Phonics 

 1:1 and/or small group reading  

 Smaller guided group sessions 

 Intervention programmes such as Jolly phonics. 

 Case studies and action plans which are individualised to meet the needs of each young 
person (strategies and interventions agreed and monitored throughout Bradstow 
assessment process)  

 

 

 

 

What training have staff received and is required in teaching Phonics and Reading?  

 

Training Attending Days 
attended 

Read Write Inc. Subject leader 
Teachers 
Seniors 
LSAs 

2 

Accelerated Reader Subject Leader 
SLT 

1 

Accelerated Reader 
(Led by subject 
leader) 
Introduction of the 
programme 

Teachers 
Seniors 
LSAs 
Care home managers 
Care home deputy managers 

0.5 

Accelerated Reader 
(Led by subject 
leader) 

Teachers 
Seniors 
 

0.5 



Use of Early star 
literacy programme 
and taking quizzes 

Accelerated Reader 
(Led by subject 
leader) 
Using the data to 
measure attainment 

Teachers 
 

0.5 

 


